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PRIME V2

Introduction to PRIME

WIDA developed PRIME as a tool to assist publishers and educators in analyzing their materials for the
presence of key components of the WIDA Standards Framework. PRIME stands for Protocol for Review
of Instructional Materials for ELLs.

The PRIME correlation process identifies how the components of the 2012 Amplification of the English
Language Development Standards, Kindergarten through Grade 12, and the Spanish Language
Development (SLD) Standards, Kindergarten through Grade 12 are represented in instructional materials.
These materials may include core and supplemental texts, websites and software (e.g., apps, computer
programs), and other ancillary materials. PRIME is not an evaluative tool that judges the effectiveness of
published materials.

Those who complete WIDA PRIME Correlator Trainings receive PRIME Correlator Certification. This
may be renewed annually. Contact WCEPS for pricing details at store@wceps.org or 877-272-5593.

New in This Edition

PRIME has been expanded to include
o Correlation to the WIDA Standards Framework
o Connections to English and Spanish Language Development Standards
e Relevance for both U.S. domestic and international audiences

Primary Purposes

o To assist educators in making informed decisions about selecting instructional materials for
language education programs

¢ To inform publishers and correlators on the various components of the WIDA Standards
Framework and of their applicability to the development of instructional materials

Primary Audience

o Publishers and correlators responsible for ensuring their instructional materials address language
development as defined by the WIDA English and Spanish Language Development Standards

o District administrators, instructional coaches, and teacher educators responsible for selecting
instructional materials inclusive of or targeted to language learners

At WIDA, we have a unique perspective on how to conceptualize and use language development
standards. We welcome the opportunity to work with both publishers and educators. We hope that in
using this inventory, publishers and educators will gain a keener insight into the facets involved in the
language development of language learners, both in the U.S. and internationally, as they pertain to
products.
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Overview of the PRIME Process

PRIME has two parts. In Part 1, you complete an inventory of the materials being reviewed, including
information about the publisher, the materials’ intended purpose, and the intended audience.

In Part 2, you answer a series of yes/no questions about the presence of the criteria in the materials. You
also provide justification to support your “yes” responses. If additional explanations for “No” answers are
relevant to readers’ understanding of the materials, you may also include that in your justification. Part 2
is divided into four steps which correspond to each of the four elements being inventoried; see the
following table.

PRIME at a Glance

‘ Standards Framework Elements Included in the PRIME Inventory

1. Asset-based Philosophy

A. Representation of Student Assets and Contributions

2. Academic Language

A. Discourse Dimension

B. Sentence Dimension

C. Word/Phrase Dimension

3. Performance Definitions

A. Representations of Levels of Language Proficiency

B. Representations of Language Domains

4. Strands of Model Performance Indicators and the Standards Matrices

A. Connection to State Content Standards and WIDA Language Development Standards

B. Cognitive Challenge for All Learners at All Levels of Language Proficiency

C. Supports for Various Levels of Language Proficiency

D. Accessibility to Grade Level Content

E. Strands of Model Performance Indicators

3|Page



PRIME Part 1: Provide Information about Materials

Provide information about each title being correlated.

Publication Title(s): McGraw-Hill Maravillas © 2020
Publisher: McGraw-Hill Education
Materials/Program to be Reviewed: Maravillas Teacher’s Edition 2020, Maravillas Student Edition 2020

Tools of Instruction included in this review: McGraw-Hill Maravillas Teacher’s Edition,
Mini lesson Resources, Small Group and Guided Reading Resources

Intended Teacher Audiences: Teachers of SLD and SLLs, Grades K-5
Intended Student Audiences: Grades K—5 SLD and SLLs
Language domains addressed in material: Reading, Writing, Listening, Speaking

Check which set of standards will be used in this correlation:

WIDA Spanish Language Development Standards

[0 WIDA English Language Proficiency Standards

WIDA Language Development Standards addressed: (e.g. Language of Mathematics).
Social Instructional Language, Language of Language Arts, Language of Mathematics, Language of
Science and the Language of Social Studies.

WIDA Language Proficiency Levels included:
Most Recently Published Edition or Website: ©2020

In the space below explain the focus or intended use of the materials: McGraw-Hill Maravillas
centers on literature in a variety of genres. Genre-based exploration

provides students with extra exposure to concepts in the fields of science and social studies.
Instruction is arranged following a daily outline, guiding reading, speaking and listening, and
writing about the selected text. Throughout, grammar, spelling, and handwriting are targeted and
strengthened. Maravillas integrates foundational skill instruction and provides differentiated
support for Spanish Language Learners of varied proficiency levels. Teachers can use the Data
Dashboard to monitor proficiency and differentiate instruction for struggling readers, and gifted and
talented students, and for Spanish Language Learners. Maravillas integrates social emotional
learning to help students build the skills, knowledge, and attitudes necessary for success.
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PRIME Part 2: Correlate Your Materials
1. Asset-Based Philosophy

A. Representation of Student Assets and Contributions

The WIDA Standards Framework is grounded in an asset-based view of students and
the resources and experiences they bring to the classroom, which is the basis for
WIDA'’s Can Do Philosophy.

1) Are the student assets and contributions considered Yes No
in the materials?

2) Are the student assets and contributions Yes No
systematically considered throughout the materials?

Justification: Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.

1) Students’ assets and contributions are considered in the materials so that students
connect to the personalized learning provided by Maravillas to their own
background. Maravillas materials reflect educational technology and tools to
support the bilingual and biliterate student through differentiated personalized
instruction. Each lesson provides educators with guiding questions that promote
students sharing with partners, their understanding and gathering input from their
experience as seen in example found throughout program under the lesson tab
“lectura diferenciada”.

2) The program provides ideas for weekly lessons as noted in the areas of “small
group — differentiated instruction” that provide educators with access to
supporting students where they are. Each option is offering ideas based on their
levels of approaching, on level or beyond level to ensure students contribute
based on their ability to participate. The leveled options provide educators with
the tools that support student participation based on where the student is in their
learning journey. Each tab provides ideas that guide students to work on areas
that advance them from their point of understanding to next steps while keeping
the concept the same. This in connection with a variety of social emotional
lessons/videos support students systematically throughout the lessons available.
Maravillas also provides a list of books by levels in all grades.
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° LECTURA DIEERENCIADA

Nivel inicial Pida a los estudiantes
que escuchen un resumen de la
seleccion antes de leer. Use las
pautas de Releer durante el trabajo
con grupos pequefos.

A nivel y Nivel avanzado Pida a
los estudiantes que trabajen en
parejas o de forma individual para
completar las instrucciones de
Releer de las paginas 176 y 177 de
Mi libro de lectura y escritura.

LECCIOMNES SEMANALES

PLAN DESTREZAS CLAVE

Rl
oia: (][22 | EB(s

© Whole Group

* APPROACHING LEVEL

LEVELED READER
Lectura complementaria: “Los nimeros™
| Paired Read: "Los nimeros”

Phonics

Repasar las palabras con gue, gui'y
diéresis | Review Words With gue, guf
And Dieresis

INTERVENCION

+* ON LEVEL

LEVELED READER

Lectura complementaria: “;Cémo huyé
el ratoncito?” | Paired Read: “;Como
huyd el ratoncito?”

+ BEYOND LEVEL
LEVELED READER

Lectura complementaria: "Adivinanzas™ |
Paired Read: "Adivinanzas"

Recursos

R

. D

J #" Libros pornivel
|

Librs por el (80

| Todas a5 categorias

S

Libros por nivel

TN NN

CIE (if [t 1 et
el |
= o L h E o
e |\nm. ey o
. = i
Fage10f12 aad»

2.Academic Language
WIDA believes that developing language entails much more than learning words. WIDA
organizes academic language into three dimensions: discourse, sentence, and word/phrase
dimensions situated in sociocultural contexts. Instructional material developers are encouraged
to think of how the design of the materials can reflect academic language as multi-dimensional.

A. Discourse Dimension (e.g., amount, structure, density, organization,
cohesion, variety of speech/written text)

1) Do the materials address language features at the
discourse dimension in a consistent manner for all
identified proficiency levels?

2) Are the language features at the discourse
dimension addressed systematically throughout the

materials?

Yes No

Yes No

Justification: Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.
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1)

The materials address language features at the discourse dimension in a
consistent manner. The discourse dimension is considered in the adaptive
curriculum: the reading instruction, literature selections. This discourse
dimension is reflected in a variety of options where students are given unit
comprehension support with guiding questions and choice of response.

Each unit has a variety of lessons to practice and enhance the skill of

comprehension.

@ Cuaderno de practica: Unidad 2, Se...

Lecturas diferenciadas de géneros lit...

ARCHIVOS PARA IMPRIMIR SEMANALES

T

%

@ Lecturas breves Grado 3, unidad 2, s... L

Coméntalo | Talk About It
READING/WRITING COMPANION

EN PRESENTACION
ey = =
) = ‘N
S o, - : o
s Presentaciénde @ Video del [X| Organizador Quié
lasemana: concepto ‘gréfico nimero 0

° PREGUNTA ESENCIAL | ESSENTIAL QUESTION

[ESPAROL
£€émo contribuyen las personas de diferentes culturas a una
comunidad?

Muestre los Objetivos de aprendizaie del estudiante en linea para este
estudio de género. Lea el concepto clave: las comunidades. Diga que leerdn
textos narralivos de no ficeion acerca de las comunidades. Explique que
harén y fesponderdn preguntas sobre las comunicades y usaran palabras
que indican secuencia para habiar del tema.

Leala pregunta esencial en [ pagina vi de Mi libra de lectura y escritura.
Sefiale la ilustracion y comente las ideas principales y los detalles de la
fotografia. Concéntrese en como los nifios comparten su cultura con la
comunidad

&Immducememncepl Porsoralzar v B A|AJA

+ comunidad, contrbur, cultura
+ Cognado: community
contribute, culture

bailando (dancing) moviendo el
cuerpo olos piesal ritmo de la
misica

comunidad (community) grupo de
personas que viven en una misma
zona

contribucion contribution) aigo
que se da o se comparte con los
demds

cultura (culture) el arte, las

creencias y las tradiciones de un
grupo de personas

No tiene notas. Utilice el mend
*Personalizar” para agregar una nota
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2)

In Maravillas, students explore a variety of speech and written lessons that
support language development at the discourse level. For example, in each
weekly lesson, found in right tab of teacher edition, student have a variety of
activities for them to complete in lessons. Though not explicitly noted, teachers
have access to leveled lessons as seen on the right tab with academic
language key words and support in understanding the essential question. The
activities that students engage in are systematically embedded within their
lessons where they have focus on genre, organization, and specific vocabulary

to enhance their discourse.

Beyond Level Personatizar w Bg8 A|A|A

Vocabulary

Repasar palabras especificas del contexto |
Review Domain-Specific Words

© RECURSOS DE LA LECCION
EN PRESENTACION MATERIALES DEL AULA
" B |
> -
o. REN o

X Tarjetas de
vacabulario visual

Vocabulario
Unidad 2 Semana

REPASAR PALABRAS ESPECIFICAS DEL CONTEXTO | REVIEW
DOMAIN-SPECIFIC WORDS

Use las Tarjetas de vocabulario visual parapara repasar
Mostrar | el significado de las palabras imaginary arrancar. Escriba
oraciones relacionada a estudios sociales con esas

palabras en el pizarrén

Escriba las -arios, encic v atlas,
y comente su significado con los estudiantes. Luego,

ayidelos a escribir oraciones con esas palabras.

Pida a los estudiantes que trabajen en parejas para
Aplicar comentar el significado de las palabras urgencia,

gravedad, decepcionados y patrimanio. Luego, pida a las

parejas que escriban oraciones con esas palabras.

‘¢ Ayuda para compren

< textos complejos

Durante la lectura, siga las pautas de ACTC para
reforzar la comprensién.

Género Explique a los estudiantes que un cuento
folclérico suele tratar sobre el viaje o las tareas
que un personaje debe cumplir. En ocasiones,

los cuentos explican el origen de una planta o
un animal. Pueden incluir sucesos fantdsticos, es
decir, que no podrian suceder en la vida real.

Organizacion Explique a los estudiantes que
este libro es una antologia, o conjunto, de
cuentos folcléricos. Indiqueles que la autora
tomé relatos de la tradicion oral inca y escribié
su propia version. Todos los cuentos de la
antologia pertenecen al mismo género (cuento
folclérico) y a la misma cultura (inca).

Vocabulario especifico Explique a los
estudiantes que encontrardn muchas palabras
en quichua, la lengua oficial del Imperio inca.
Senale que muchos habitantes de las zonas

que anteriormente pertenecian al Imperio

inca todavia conservan la lengua y hablan en
quichua y en espafol. Comente que muchas de
las palabras quichuas estan en cursiva. Guie a
los estudiantes para que busquen sus significados
en un diccionario.
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B. Sentence Dimension (e.g., types, variety of grammatical structures,
formulaic and idiomatic expressions; conventions)

1) Do the materials address language features at the Yes No
sentence dimension for all of the identified
proficiency levels?

2) Are the language features at the sentence dimension Yes No
appropriate for the identified proficiency levels?

3) Are the language features at the sentence dimension Yes No
addressed systematically throughout the materials?

Justification: Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.

1) In introducing academic grammatical structures, Maravillas highlights
understanding of sentence structure and engages in discourse, all new
concepts have this introduction. When educators explore “Beyond the level”
tools are provided to address the structures needed for students to engage in
the language features needed. Though not explicitly noted, each lesson
provides a variety of options for educators to use based on student entry point
of approaching, on level or beyond level.

The following screen shots highlight students work in a variety of levels with a focus
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v APPROACHING LEVEL

Level Up
LEVELED READER
La Declaracién de Derechos

v ON LEVEL
Level Up

LEVELED READER
La Declaracién de Derechos

ESPAROL

Identifigue con los astudiantes un enfoque de lectura segan al libre que
hayan elegido. Los estudiantes que hayan eleqido al mismo libro deban
trabajar @n grupos para identificar la estructura del texto

Tomar notas Asigne un organizador grafico a los estudiantes para gue
tomen notas mientras leen, Refuerce el enfoque de comprensicn de la

unidad asligisnds al organizador grafico mas adecuado para 2l libro.

EJEMPLOS

Ficcidn Taxte infermative
Tema Estruciura del texte; preblema vy solucién

Organizador grafica 102 | Organizador grafico 142

Hacer y responder preguntas Recuerde a los estudiantes que hagan
praguntas a medida gque lean. Deben escribiras en nolas adhesivas y
poneras cerca del lexto. Luego, pldales que en grupos presenten lns
praguntas qus han asarito. Doben trabajar juntos para buscar ovidenains del

texto gue sustenten sus respuestas. Pidales que escriban las respuesias a

SUS praguntas.

Ficcian Texta informative

dCuwal es el tema | ldentifiguen devalles clave del texto v la manera
del relata? como se relacionan. Utilicen los detalles para inferir
la idea principal.

Level Up

LEVELED READER
Lectura independiente |
Independent Reading

Rincén literario Sugiera que los estudiantes hagan un rincén literario para
gue comentan log hechos interesantes ¥ lag partes faveritas de los libros
que lean.

2) The language features at the sentence dimension are appropriate for the
Maravillas Espanol proficiency levels of K-5th grade. There are a variety of
levels with guidance on language forms, conventions and sequence of learning
based on the theme or topic. The lessons identify the needs of students and
provides guidance on how to introduce sentence structures based on student
ability. This guidance allows for increase support based on complexity of
language forms. Each unit demonstrates a sequence as seen under teacher
resources where students have a graphic organizer to gather their thoughts,
moves to an evaluation tool to support genre type, then provide a model on
features required for a specific genre.

My Students Teacher Resources Student Resources All Workshops

€@ Unidad 1
@ Unidad 2

Unidad 2, Poema narrativo (Organizador grafico)

Unidad 2, Ensayo expositivo (Organizador grafico)

Unidad 2, Ensayo expositivo (Pautas de evaluacion y textos comentados)
Unidad 2, Poema narrativo (Pautas de evaluacion y textos comentados)
Unidad 2, Ensayo expositivo (Pautas de evaluacién en blanco)

Unidad 2, Poema narrativo (Pautas de evaluacion en blanco)

Unidad 2, Poema narrativo (Modelos del estudiante)

Unidad 2, Ensayo expositivo (Modelos del estudiante)
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3)

Modelo revisado * Poema narrative

La carrera que corri
Peter P.

rebotando
Esthisa inspirado en un suefio de piesl,\
frentes, v ganadores
cruzando la linea de 1Iegadal.,\me desperté

jcon ganas de correr una carrera!

Encontré la mds perfecta y anvisiosa carrera, Ocupaba
tres millas de longitud en las calleh;,\-}b%

a través de la Pisla de la escuela v haeia las colinas,
terminando nuEsiro fricy seducion (AY
R’erm'umGd en un salto en Kl—].ago.

Sivoy,
Pensé ﬂua—ﬁf despacio serd un desastre.

- . gesp . cancisn .
No queria que esta fuera una triste geasion. para-m
Entrené y me hice lo méds rapido. Mis tenis

amaban repigetiar contra el asfalto.

Each unit has a gradual and systematic way to support understanding and use
of language functions and features as seen on these examples sequenced from
begging to end. As they engage in understanding they are first as to recall and
in complete sentences with sentence starters, then they are asked to work with
a partner to recall using a graphic organize, a model response guides the next
steps with sentences needed for them to create their own with a partner and
lastly, they are asked to write their own sentences. This allows for students to

engage in a variety of language features by abilities.

Nombre

u HNombre

8 %) G50 te ayucda  selecciin de palabras de l tors 4 entender
']

dénde estin ambientados los cuentos?

=»

Coméntalo Vuelve a leer las paginas 10 a 16
Conversa con un compafiero sobre el ambiente de
los cuentos.

Evidencia en el texto Dibuja el ambiente de los
cuentos. Alrededor del paisaje, escribe las palabras

que te aysdan a saber como es el ambiente. Recuerda que debes usar evidencia

del texto en tu dibujo.

~M»

Acuérdate
Completa estas oraciones para
hablar sobre la seleccion de
palabras

Las palabras que elige la astora

Esto me indica

1 dacation

Coppeight © Mt

s dacamon

CopTign © M e

autora

describe las tradiclonss y dice

oy

son y

.0, {CAmo te ayuda la autora a entender las costumbres del pueblo inca?
*

Coméntalo Vuelve a leer la pagina 38. Comenta con un compafiero cudles son
algunos de los alimentos tipices de los incas.

Evidencia en el texto Divide ¢ circulo por la mitad. De un lado, haz un dibujo
relacionado con alguna costumbre del pueblo inca. Del otro lado, escribe una
breve descripcion Recuerda que debes usar evidencia del texto

Escribe Para ayudarme a entender algunas de las costumbres de los incas, la

qui

hacen los personajes

Lo que caentan ios incas» Reproducible 1

Grado 5. Unicad 2 S & Grado'S - Unidad 2

Lo que cusntan ks incas « Reproducible 2
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Conight &R Edication

—
Hombre

.c? £Qué leccidn quiere transmitir la autora sobre el plan de Wallallo?

=g
Coméntalo Usa tus notas y vuelve a leer las paginas 50 y 51. Conwersa con un
compafiero sobre el plan de Wallallo,

Evidencia en el texto Haz un sefalador. De un lado, escribe los pasos del plan
de Wallallo, Del otro lado, explica cudl era el objetivo de cada paso. Recuerda
que debes usar evidencia del texto.

Wallalio le obsequin ginco I- El objethvo era que las muchachas

muchachas & su hermano. tueran sus espins.

2- Wailali b obsequin un guacamayc 2. E1 guacamayc debia llevarie los

& 5u hermano. mensajes de los muchachas.

3- Wallolio 5o mate dentro do un 3- B cbjotivo era que Yanamia

grano de guirua. e comiera ol grano ¥ asi Wallallo

antraria en su cusrpo.

/\/\

Eseribe La laceidn que quiers transmitir la autera e que_es importanie fener un

plan y seguirls paso & pase para llegar al objetive.

Lo que cusntan fos incas « Reproducible 3

Grado 5 - Unidsd2 7

Copyriaht © M etrm Wi Eduation

.’ {Cémo te ayudan la autora de Lo que cuentan fof incas y los autores
c. § de otros cuentos a entender que los planes nos ayudan a cumplir una
tarea?

o

Coméntale Plensa en los persongjes de los cuentos que leiste. Comenta con un
compaiiero cémo siguen un plan para cumplir una tarea.

Evidencia en el texto Imagina que eres Wallalle o algin otro personaje de los
cuentos que lefste. Escribe una entrada de diario en la que detalles los pasos del
plan que ideaste y cémo lo llevards a cabo, Explica la importancia de tener un
plan a la hora de cumplir una larea. Usa evidencia del texto.

8 Grado S - Unidad 2

Lo qua cusntan los incas - Ruproducible 4

C. Word/Phrase Dimension (multiple meanings of words, general, specific, and
technical language?)

1) Do the materials address language features at the

Yes

word/phrase dimension in a consistent manner for

all identified proficiency levels?

context?

2) Are words, expressions, and phrases represented in

Yes

No

No
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3) Is the general, specific, and technical language Yes No
appropriate for the targeted proficiency levels?

4) Is the general, specific, and technical? language Yes No
systematically presented throughout the materials?

Justification: Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.

1) Students are introduced to the word dimension systematically throughout all
lessons. Each unit has specific reference to key words and a variety of ways to
understand words within the unit. Found in right tab of teacher edition, word
activities can be found that provide a variety of ways to introduce, understand
and use words that help make the lessons meaningful.

ARCHIVOS PARA IMPRIMIR SEMANALES o Ortografa  Signcado depalbres

@ Cuaderno de prér;tica: Unidad 2, Se... a’ manguera guia guinea guifio higuera
Jilguers Id g gid enagiita
. R . . atestigile reguero guisante aguion guijarro

Lecturas diferenciadas de géneros lit... &

A. Lee la definicién y bos sindnimos de las palabras. Luego completa

con la palabra de ortegrafia que corresponda.
@ Lecturas breves Grado 3, unidad 2,s.. & oo

1. persona que orienta 2. piedra pequefia redondeada
consejero, maestro, canto rodado,

3. movimiento répido de 4. tira de flores, papel u otro
los pdrpados material con la que se adorna
guinada, parpadeo, festan, corana,

B. Escribe la palabra de ortografia que corresponda a cada definicién,

Vocabulario - Famila 8 palabeas 1. regalo que se da en alguna fiesta

2. variedad de plitano pequefo y dulce
3. senal que queda al verter un liquido

4, arbol cuyo fruto es el higo .

5. tubo largo y flexible que lleva liquido de un lugar a ofro
6. ave muy apreciada por su canto
7. semilla verde, redonda y comestible

B. drgano punzante de algunos insectos

C. Escribe una palabra de ortografia para completar cada oracidn,

1. Tuvo la de comerse todos los dulces,
2. La mufieca llevaba bajo lafaldawna _ de seda azul
3. (Quieres que —eneljuicio?

2General language refers to words or expressions not typically associated with a specific content areas (e.g.,
describe a book).

Specific language refers to words or expressions used across multiple academic content areas in school (chart,
total, individual).

Technical language refers to the most precise words or expressions associated with topics within academic content
areas in school and is reflective of age and developmental milestones.
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2) Words, expressions, and phrases are addressed in context. Each weekly

theme provides both written and oral activities for students to learn, practice,
and integrate new vocabulary skills at the word/phrase dimension.

Differentiated instruction activities in each lesson provides scaffolded
instruction and support for students of varied proficiency levels. Students are

given opportunities to explore words and phrases in a variety of contexts,
including their use in the text at hand. Focus words are in bold in reading

selections. The online prompt provides verbal support as they make
connections to new words in context. See the following examples:

e

Mumvilq Plan Recursos  Evaluarydatos Escritura e investigacion

Unidad 3 Semana 4

PRESENTACION DE HOY

6mo puede una perst
LECCIONES SEMANALES MODIFICAR

PLAN  DESTREZAS CLAVE

o« 70+~

Jost.

Administrar y asignar  Carpeta

r0: BIOGRAFIA | BIOGRAPHY
? one person m:

AR il ARCHIVOS PARA IMPRIMIR SEMANALES

-----

ake a difference?

© cusdemode prcrca:Unicaa 3, Sem.. &

nnnnnnnn

Busca la pareja

Lee las instrucciones. Luego,
conecta las palabras de la
izquierda con las de la derecha.

Para unir las palabras, traza una
flecha de un circulo a otro.

Si hay un botén de audio, haz
clic en él para escuchar las
palabras.

Cuando termines, haz clic en OK.

haz clic en Reajustar.

Después de haber respondido
correctamente, haz clic en la
flecha que sefiala a la derecha.

Haz clic en la flecha que sefiala
ala izquierda para volver al
ejercicio anterior.

Haz clic en el boton del ? si
i wsiiAn, i

Si quieres cambiar una respuesta,

‘y Estrategia de yocabulario: Sinonimos

con el singnimo correspondiente.

00:52 4

3) The general, specific, and technical language is appropriate for the targeted
proficiency levels. Each lesson provides activities that focus on elements of
vocabulary and word study and is differentiated to reach learners of varied skill
levels. Maravillas systematically provides opportunities for students to master
skills and build upon their knowledge in successive lessons and activities. See

the following example:
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LECCIONES SEMANALES MODIFICAR

PLAN DESTREZAS CLAVE

pia: |6 |7 8] o m HOY
(@ Vocabulario
atento caracteristica
+ APPROACHING LEVEL reojo L'"-"co
Vocabulary i
Repasar palabras de vocabulario | atrewdo arrogante
Review Vocabulary Words ' oy
e VeI reluciente noticia
- ON LEVEL
Vocabulary
Repasar palabras de vocabulario |
Review Vocabulary Words

Vocabulary

Repasar palabras especificas del
contexto | Review Domain-Specific
Words

4) The general, specific, and technical language is systematically presented
throughout the materials. As stated above, each lesson provides activities that
focus on elements of vocabulary and word study and are differentiated to reach
learners entry skill level. Week 1 of each lesson features the Words in Context
activity. The program also includes the regular Oral Language, Word Work,
Language Development, and High-Frequency Words components. The
program provides a variety of activities that engage student at the word level

throughout their units

Estrategia de Gramética: frases y Ortografia: palabras
vocabulario: oraciones con ce, ci, aprender:

4

Unidad 1, semana 3:
Comparar y

&
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Plural de los monosilabos

Completa el cuadro con el singular o el plural de los
monosilabos dados.

Singular Plural

fax

meses

sol

miel

AL L

leyes

con otros i en plural.

Copyighto T et 8 Comprie b

= ¢ 72 B 7/ ?2 & & Q

ESTRATEGIAS Y DESTREZAS Q_m Texto expositivo

Comprensién Esténdares curriculares

.

& Pregunta esencial
¥ 4Qué ocurre cuando las familias

trabajan juntas? —

trabajando

Ann Weil >

3. Performance Definitions

The WIDA Performance Definitions define the WIDA levels of language proficiency in
terms of the three dimensions of academic language described above (discourse,
sentence, word/phrase) and across six levels of language development.

A. Representation of Levels of Language Proficiency

1) Do the materials differentiate between the language Yes No

proficiency levels?

2) Is differentiation of language proficiency Yes No
developmentally and linguistically appropriate for
the designated language levels?

3) Is differentiation of language systematically Yes No
addressed throughout the materials?

Justification: Provide examples from materials as evidence to support each “yes”
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response for this section. Provide descriptions, not just page numbers.

1) The Maravillas materials are targeted to support the bilingual and biliterate student
but do not provide a specific alignment to the Spanish Language Development
proficiency levels. The program provides authentic Spanish language and literacy
instruction for students in kindergarten through 5th grade students. Though there
are clear levels they are not based on the WIDA performance definitions levels 1-6.

2) The differentiation of language proficiency is developmentally and linguistically
appropriate for student Kindergarten to 5th grade in the Maravillas program. The
individualized and adaptive curriculum provides meta-linguistic, meta-cognitive and
meta-cultural support structures to ensure that each student is provided a
trajectory of data-informed lessons and activities to grow as a bilingual and
biliterate learner. The following lesson is an example of consistent attention to
support students as teachers provide directed vocabulary extension lesson:

Al mejor nivel

m G ¢{Qué hoce complejo este texto?

Génera

Los estudiantes deben identificar y comprender |as caracteristicas de
la ficcidn realista,

Vocabulario especifico

Los i pieodan taner difi para Ia lactura
parque hay medismas desconacidas, coma “beran y cuenta nueva.
Conexién de las ideas

Los estudiantes deben relacionar s detalles para cormprender por qué
los persenajes son buencs departistas

GRWY « Lexile 590
Himero de

palabras 745

e Y

€. Pregunta esencial ¢De donde vienen las buenas ideas?
L !

Ruting de lectura atenta
Mira la Rutina de lactura atarta en | taets &

Sustenten sus respl n evidencias del texto,
i conffn en sl .

Capitulo 1 (pégs 25

000 Género Recuerde a los estudiantes que
s sucesos de la ficcidn realists podrian scurric
en la realidad. Fregunte: ;Qué evento se llevard
v neruegisl §QUE
I ralato es ficcian
e qus podiin acserk en

Capitule 2 (pégs. 681
03 18 Conexién de Ins ideas vuemsa lear las

Vocabulario especifics Vushva s leer ol
wgundﬂ parrafo da la pagina G

coreyoria 7 Qe estd mefivada goT.

Comprobar la comprenslén ¢Fue impartante
al lidarnago da Faula en ol triunfa do las

Comprobar la comprensién ;Por qué confia Pauls
en que Marting y Leticia ganardn el carmpeanate?

B —

Capitulo 3 fpags. 7-15)

@800 Vocabulario especifico Recuerde a
los estudiantes que las claves de contexto les
permiten inferir & significada de palabras y
frases descanacidas. Lea la Gltima eracidn de

la pégina 13. ;A qué hace referencia la frase
“hrrn y cuents nueus " Sucenten s mepisce
can evidencias del texln. Sigrifiza shizose de lo omisricr

¥ erpeay d o Lo frase “wlwic o comenar era y o v
D2 qué otra forma se

sne p
puede decir? “wiero 3
Conexidn de las ideas Pida a ks estudiantas
qua ptensqn &n las habilidades de Ios

ajes. ;Cudles son sus més
wbras-alwnbas'-‘ W T g i

ey

Géners Recwerde a los estudiantes que en la

ficcidn realista, las acciones y los didloges san

verosimiles. ; Qué acciones y didloges del final

pudnan su:eder an |a realidad? Ly ez Dl eﬂ
£qupe 2 sgur eserdindase, como 2 hooe &

LECTURA COMPI L4 VP Y “Jackie Robinson”

E Escribir sobre la lectura
Informar Pida a los estudiantes que
sscriban una respuesta al texto a parti da
la pregunta esencial. ;Quien ds las buenas
Kaus an a foctura? (Ous logros 5o obiienan
!I’n'as? mln

e
ui

Comprobar la comprensidn ;Cémo demuestran
Martina, Leticia y Noemi su motiaclén par

e

as tres nifas tienen mativacion
gor ol dapﬂrle godima laz unid s gusbﬂ porl
departe? con o o

Pida i los estudiantes que sustenten sus
respuesias can evidencias del texto

Leer

Fida & los estudiantes que lean “Jlackie
Rabinson® de maners independierte y
que tamen notas,

Volver a leer para comparar textos
Pida & las parsjas que busquen
eidericiag con s que puedan
responder qué problemas enfrentan los persanajes.
Pidales qua comparen Ios das texdos y harlen
sobre las evidencias, Mating Le o ¢ Mos

== Escribir sobre la lectura _m

=

Infermar Fida a los
estudiantes que escriban un corto

anilisis para explicar par qui
s elave el esfuerzo en el trivals
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3) The differentiation of language is systematically addressed through the Maravillas
program. The adaptive curriculum provides purposeful instruction that identifies
the language and literacy needs of the student and adjust to systematically
identify student’s abilities. The explicit and direct instruction provides strategic
cross-curricular connected lessons and activities to both increases student
engagement and understanding. The teacher support extension materials present
ideas to differentiate across all four language domains: reading, writing, speaking,
and listening. Some examples of language differentiation support found
throughout the program include cross-curricular examples, a variety of language
models, engaging visuals and auditory video sequences, peer-to-peer modeling,
graphic organizational tools, visuals with captions, modeled writing, repetition, and
opportunities for additional in-class supported work.

Unidad 1 Semana 1

Enfogue en el género: TEXTO EXPOSITIVO | EXPOSITORY TEXT
Pregunta esencial: ;Como reacciona la gente a los desastres naturales? | How do people respond to
natural disasters?

Carpeta de recursos

En presentacion Materiales de 1a clase © 2 34 5 Hoy Bestauray
COMENTAR | TALK ABOUT IT PRESENTAR EL GEN|
e — - ™ | [ E
- ‘ > / . ‘ |
0. - B O O L= 2 0. a
@ Video del W= Presentacion de 'I Organizador . | Expertos en Expertos en 1 Objetivos de 7. Nube de pensal
concepto la semana: gréfico ndmero — desastres (A)  desastres (O) aprendizaje del en voz alta:

|

m Las lecturas de esta semana @

le_Martina
una . Animales

[ZILECTURA
cucarachita vertebrados |+ LECTURA

. COMPLEMENTARIA FOMPSRTIE
muy linda Texto Anansi

Cuento expositivo \i\:rilei?; dggfnézl\?; aprende una
folclérico (-2 Cover <. O leccion” Cove

Cover
Martina una Animales LECTURA Lecturas LECTURA

"= cucarachita muy = vertebrados = COMPLEMEN. .. = diferenciadas de U= coMPARTI
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B. Representation of Language Domains

WIDA defines language through expressive (speaking and writing) and receptive
(reading and listening) domains situated in various sociocultural contexts.

1) Are the language domains (listening, speaking, Yes No
reading, and writing) targeted in the materials?

2) Are the targeted language domains presented within Yes No
the context of language proficiency levels?

3) Are the targeted language domains systematically Yes No
integrated throughout the materials?

Justification: Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.

1) The language domains of listening, speaking, reading and writing are targeted
throughout the Maravillas materials. Throughout each individualized student
supported lesson there are opportunities to engage in activities across all four
language domains. The following screen shots highlight student’s language
domain experiences in Maravillas para hacer, palabras para aprender, lectura,
escritura, and juegos. This allows students to engage in a variety of domains.
Within the units there are plenty of opportunities to choose speaking and
listening while units have reading and writing units/lessons. This is
distinguished by their reading materials with a speaker icon to allow students
the option to listen to the story. Within each student lesson there are a variety
of options to support all language domains.

o 5l dmirin v aKEA 8 w0

?E::r-lupu-- }{
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Encueéntralo v Mis favoritos

o  CI

Mis libros (99)

Libros por nivel (90)

Lecturas adicionales para el
estudiante (33)

R B\ B

Practica de destrezas con
informe de datos (18)

Juegos (150)

Multimedia (69)
Organizadores graficos (151)
Escritura (45)

StudySync (25)

FRAIE v R

Espacio de investigacion (71)

2) McGraw-Hill Maravillas differentiates instruction in the four domains based on
language proficiency levels with scaffolding methods to provide differentiated
instruction for Spanish Language Learners at the Beginning/Intermediate and
Advanced/Advanced High proficiency levels, and instruction for Gifted and
Talented. Students at varied levels (Approaching Level, On Level, Beyond Level)
receive support in reading, writing, speaking, and listening as related to the
leveled selections. They also receive focused Tier 2 instruction in vocabulary,
fluency, and reading comprehension.

3) Language domains are systematically integrated throughout the materials. Each
lesson pathway has the following components: anchor text, reading and writing
with small group and individual, grammar practice, spelling that includes a
speaking and listening option, expanded vocabulary and focus on grammar,
fluency and phonics. . Each individualized student pathway and adaptive
experience includes direct and explicit instruction, remediated support, and
practice for mastery.
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4. The Strands of Model Performance Indicators and

the Standards Matrices

The Strands of Model Performance Indicators (MPIs) provide sample representations of
how language is processed or produced within particular disciplines and learning
contexts. WIDA has five language development standards representing language in the
following areas: Social and Instructional Language, The Language of Language Arts,
The Language of Mathematics, The Language of Science, The Language of Social
Studies as well as complementary strands including The Language of Music and
Performing Arts, The Language of Humanities, The Language of Visual Arts.

The Standards Matrices are organized by standard, grade level, and domain (Listening,
Speaking, Reading, and Writing). The standards matrices make an explicit connection
to state academic content standards and include an example for language use. Each
MPI includes a uniform cognitive function (adopted from Bloom’s taxonomy) which
represents how educators can maintain the cognitive demand of an activity while
differentiating for language. Each MPI provides examples of what students can
reasonably be expected to do with language using various supports.

A. Connection to State Content Standards and WIDA Language Development
Standards

1) Do the materials connect the language development Yes No
standards to the state academic content standards?

2) Are the academic content standards systematically Yes No
represented throughout the materials?

3) Are social and instructional language and one or Yes No
more of the remaining WIDA Standards present in
the materials?

Justification: Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.
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1) The materials connect to the Spanish Language Development and Spanish
Language Arts Standards in addition to the Common Core State Academic
Standards. Maravillas provides Common Core State grade-level standard
alignment with each of the on-line lesson and activities in addition to the
teacher-directed supplementary offerings.

Unidad 1 Semana 1

Enfoque en &l género: TEXTO EXPOSITIVG | EXPOSITORY TEXT
Pregunta esernaial! , Camo reacciona la gente a los desastres naturales?
natural disasters?

Plan » Organice su semana

S
Mﬂ m'l.';ﬁq‘t: Plan Recuraos Evaluar y datos Escritura & investigacian Adminisirar y asignar Carpata

Hovwr do pecple respond 1o

Estandares samanales

L.1.F Forman Oracianas cmplains, Moanionn ¥ Somgan iok Fegmantna
nadecusdos y coridos o descmeectadcs, [10 kessons]

L.2.d Escriben can siogralia comodta, (nc o o uso del acania esonle,
palsbens plecusdat 8l nivel de Grado v consullan malenales de mlarenda segon
sea recesano. [5 lessons]

L.4 Determinan y adaran @ significada de palabms o frases desconockdas y de
signifcados moRples besdndons e leciuraes de conlenide acaddmicn de cuara
grad, sligends con lexbildad srire una sene de estraisgias. [6 lessons)

L4.a Usan o conmasss (ajRmpi; Sanicknes, jamplos o Sedanadonas en un
taundio) oo clave pars edendar o sgnilicaco de una palabn o frass,
[16 lessons]

RF-34 Usan al conocimmsnia combinad o de todas las cormalacasneds anlra
rafemas v fanemas, patreesss de divisidn en sliabas y b mocfologia (sjemplo:
ralces v afipes), pars lear con procsion palabras desconccidas de silabas mabiphes,
o Gt v Tuara de cortenta. [5 leasana)]

RF4 Leen con suficerss precisian v duidez pam apoyar la comprensidn.

[4 lessans]

RI2 Dhelerminan b idea poncipal de un laxia y explican la Torea en que los
detalas daws apoyan dicha idea; hacen un resumen del texto. [1 lesson]

R1.3 Explicen los sconisdmienios, procadimiseias, idess 0 concephog de ur buio
mislnca, denlifica a Womica, induystdo o que sucadid y par gué_ beedrdose en la
nformacien espaciica del lexa. [2 ssons]

i pealabr

&yl

Exportar | T

° L= = LANGUAGE ARTS » 2013 » ESTANDARES COMUNES ESTATALES

RIS Dascribar [a aatnshuna genaral (gamplo: cronslagia, comparazion,
causasloa, proldemalsaheciing de eventos, ideas, conceplis o infemacian en
un tzato o parie de un texio. [12 lessons)

RLT lInbiipretan i ) lada wisual h Bl ¥
oraiments (ejempla: an lablas, graficas, disgramas, lineas del fempe,
animamones, o camantos INDRACHs an paginas oo Inlomat) ¥ axplioan coma la
infrrraeid o 8 I compraniGn Sl sl an ol que Apanes

[4 lessons]

RLAD Al firad dicd Afle ascolarn, lean ¥ comprendaen Boetos inkamativos de foma
campelents, incupends exics de hislora'ssludios sociskes, cencias § lexise
cnices, an el nivel supsror de In banca de complejided del teato para los
grados 4-5, aon ersedarea guada segin sea nacesara, [1 kssan]

FL.1 Se referen a los detalles ¥ ajemphos: enwn texdo paea explcar o que dics
euplicitamente o leia y ol kacer inferencias del misme. [13 lessons|

Sl Padtizipan eficaiments & uih ik do cofaarsacionis colaborabuas jan
pares, on grupos, ¥y drgdas por ef maesino| con diversos compafienos sobre
ras ¥ Honos apropiadat al cuano orade, slaboranda a parr de s ideas o8 los
deirds y axpranands e prapiss con claddad, [1 laasan]

52 Parafrasean paries de un texio kekdo en vz alla o informacian presentaca

i Jivareas miedios de comunisecin y kemalos vauaks, cuantilatives v orales,
[¥ lessons]

WAk Usan el didlogo y descripoiones para desarmollar las experencias §
ABANIREFONIDG & PArs MasFAT 18 MeapeEla 08 168 paraenD jak ante dheraas
shusciones. [1lesson]
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2) Standards aligned content is presented systematically throughout the
program. Maravillas comprehensive language and literacy Spanish curriculum
that has been correlated to the following set of standards: The literacy
program addresses the following early Spanish language and literacy skills
through comprehensive exposure across all four language domains:
alphabetic principle, phonics, phonological awareness, language and
vocabulary development concepts, reading comprehension, and cross-
curricular exposure to Mathematics, Science, and Social Studies concepts.
The program is focused on kindergarten through 5th grade core language and
literacy concepts and skills. Language is built in the context of learning
developmentally appropriate skills. Each grade has the same skills and
supports systematically throughout the program.

T

Recursos

SR Mis favoritos

[ Practica de destrezas con -
i P P P
ere

Congusias y eI o6 vecita e o. o 0. o

Prictica de destrezas con informe de datos

[ ————— Fades s uaw: e s
3 i da daos L o o

Todas las categarias

e [ 15

Mis libros

== M
accidn Texlo

r=|

o.  wEg o

Antologia de
lileratura

=
Pl o gj- o

1 | Antalogia de
= literatura

B

Akados en

i, -
b= ©. z .‘ 0. =l o.

Buscalacranes
Fartasia

Cuando los
volanes hacen

Ov

El reglamento es
- el reglamento

Un chico, un
caballo y un

LECTURA
! COMPLEMEN...

0. 0. : g ¢

LECTURA
= COMPARTIDA

= Lecturas
diferenciadaz de
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3) Social and instructional language, the language of Language arts,
Mathematics, Science and Social Studies are represented in online and offline

resources. language and literacy development include three essential

processes: the social and linguistic construct and the cognitive age-appropriate

uses a diverse array of genres reflective of the diversity in the Spanish
speaking world. students are exposed to a wide range of authentic and

culturally relevant texts that have not been translated or a transliterated version
of an English text. Additionally, provides fiction and information books and
passages that support the basic knowledge for social settings

Mis libros

.O-

Aliados en
“* accion Texto

= o.

Buscalacranes
L .
Fantasia

SN o
™, Antologia de
literatura

, Caupolican;
dd -
¢Quién es...?

1 | Antologia de
e literatura

sl O

, Clave Poesia
il

Barcarola
“*“ Poesia

Oy

- Cuando los
volcanes hacen

Desarrollo de conocimientos bésicos Amigos q_ue se uyudal‘l

(Créditos) (X))
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B. Cognitive Challenge for All Learners at All Levels of Language Proficiency

1) Do materials present an opportunity for language Yes No
learners to engage in various cognitive functions
(higher order thinking skills from Bloom’s taxonomy)
regardless of their language level?

2) Are opportunities for engaging in higher order Yes No
thinking systematically addressed in the materials?

Justification: Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.

1) The materials present an opportunity for language learners to engage in
various cognitive functions and higher order thinking and problem solving,
regardless of their Spanish language level. In each program students have
a space for “espacio de investigacion” that promotes a variety of supports
for students to discuss, present and create that allows students to view
videos that promote a variety of communication and ideas. Students have
multiple exposures to the new language and concept by applying meaning
through a variety of contexts. Maravillas program provide students ways to
engage with language development to serve various functions. In some of
the activities and lessons, students are asked to follow multiple step
directions, infer, compare/ contrast and predict, whereas some of the other
activities are more open-ended encouraging students to describe, explain,
explore and choose. It provides a sequence for the writing process as well
as allow for a variety of genres explored within each story/unit.

Recursos

Q Espacio de investigacion

&), Espacio de investigacion

Kit i recursas: investigar (5) -

o O L) o
Kit d recursos: organizar natas y hacer un
torraor (2} g Che slas enire i Charlas enbre T Charlas anire [ Citar las Tue ntes
sompafercs compafiercs ' comy paiieras
it da recursos: planificar (6]
| Kt e recursos: presentar (5) _.'
Kit de recursos: reviser y comegr {4) l T;‘.S":.'-.;II |'.'_‘,'.‘"..'.' ' | &
13t de recursos: videos (1) - [-1 .-} 0
5 = Cdmo dar = Céma hacer un Céma hacar un 7 Do esquema a
Todas las categorias | rosemaciones B quema = mena dal textn =y orador I
Page 1 of 3 ! ﬂﬂ’
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Recursos

Encuéntralo v Mis favoritos

Q Escritura

[% Escritura

Kit de racursos: imvestigar (1)

o -] 0.
Kit de recursos: organizar notas y hacer un |
J I Comprabar la Comgrobar la Camo hacar un Camo hacer un
- B D DX Fovieion (xio B v fievio T shouema T hapa del texs
Kil de recursos: plariicar (3)
1 Kit de recursos; prasentar (3]
Kit de recursos: revisar y comegir (1)
Modalos de peeilura (12) O o o
Organizadores grafices (12) %, Eiemplo de fp Escrbir para tu i Evauer 7, Ideas para
obras citadas piblica rebevancia de las proyech
Taller (12)

Page 1af 6 ' BB0y

Todas las categorias

s B s *Posom
ESTRATEGIAS Y DESTREZAS
5 2 (Per qui &% impartante o trabaje en equipe?
&y Pregunta ssencial -
2 ut scurs susnde tas tamiting
trabajin jusmast —

En husca de
Familias ‘ "

mhdeatioe.com/pre-12 P— >
A Wil > Bl podrosn T k...
1 @ Capinds 2
Lo emaveién o
o X X Caplfula 3
i ——— I ol s [
Respuesto ol bectur ... 5
Eﬂ' iAntiguo borco descubierics ... 16 L
Gosariarindice ... ]
ShecaringTratios. T Enfoque: Clencias .. ............. 0
Erdoque Evtudios Sociales

2)

Higher order thinking activities are addressed systematically throughout the
program. Higher order activities are included in each unit for language and
literacy Kindergarten through 5th grade. Maravillas utilizes a variety of
resources that are adaptive to provide age appropriate instruction with
opportunities for both remediation and scaffolded support or acceleration within
the program. Each of the options provides a variety of supports:

26| Page



C. Supports for Various Levels of Language Proficiency

1) Do the materials provide scaffolding supports for

students to advance within a proficiency level? Yes No
2) Do the materials provide scaffolding supports for Yes No
students to progress from one proficiency level to the
next?
3) Are scaffolding supports presented systematically Yes No

throughout the materials?

Justification: Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.

2) Maravillas provides scaffolding supports for students to progress from one
proficiency level to the next. As students progress through the units, the
scaffolding supports help them gain mastery of concepts and skills and build
upon what they have learned. Besides all the resources mentioned above, the
leveled Lectura de géneros literarios, the Leveled Reader Library, and the
section Un paso mas provide lessons for targeted support strategies.

3) Though the Maravillas program does not specifically label proficieny levels
there are examples of systemic supports throughout the materials. Students
are able to locate the support needed for the specific concept or skill.

ot b i s -z

- e i
— Nivel inicial
3 " Lectura de géneros literarios
“Las travesuras de Mimi”

*_UN PASO MAS
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D. Accessibility to Grade Level Content

1) Is linguistically and developmentally appropriate
grade-level content present in the materials?

2) Is grade-level content accessible for the targeted
levels of language proficiency?

3) Is the grade-level content systematically presented

throughout the materials?

Yes No
Yes No
Yes No

Justification: Provide examples from materials as evidence to support each “yes”

response for this section. Provide descriptions, not just page numbers.

1) The content covered in Maravillas is linguistically and developmentally
appropriate for kindergarten through 5th grade. Designed specifically for Spanish
Literacy and created by Spanish language and literacy educators, its focus is
appropriate for Spanish skills. The lessons have embedded tools to ensure
appropriate student levels are addressed and supported. As each student moves
through the program, it provides ongoing sKkills, and creates supports based on
student levels. Each leveled book provides a variety of information from
vocabulary, genre and essential skill/question needed. These electronic stories
are all leveled, each on presents the information needed for successful lessons.

= ¢ 7 B 7 ? - @ g
ESTRATEGIAS ¥ DESTREZAS M Obea de teatro
Camgranidn Waeabaloria
Estrategia: Visuolear alormeda,. corstanoio. ﬁg Pregunta asencial

Dushosza: Tama A, P,
— ||c\.uu|n wabidurio,
semejanza. falle

Himees de polosnos 82

Escena 1

Dl wacindario al lago. .
Encena 2

Aprender a remar

Escena 3

Fopata y estrellas.............
Escena 4

La naturalaza ,

sCamo podemos disfrutar la naturaleza?

A PNETIEU T Gy
" W‘F”:ﬂl

ilustr \d:- mor —n1=‘1 m an

Raspuesta a la lectura. . ............. ..., 16

m‘m qué existen las estrellas. ... 17

Enfoque: Elementos literarios .. ... . ...,
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2) The teacher edition allows for grouping and support for students at different
levels. The literacy program supports grade level appropriate grade-level content
accessible for the targeted levels of language proficiency. Instruction targets
students at the Approaching, On-Level, and Beyond levels of proficiency.
Teachers are able to use the Differentiated Instruction during the weekly lessons
designated by each level. There is opportunity for vocabulary and
comprehension focus.

LECCIONES SEMANALES

PLAN DESTREZAS CLAVE

D;'A:u'.' 2| 91014

© Whole Group

* APPROACHING LEVEL

Comprehension
Repasar comparar y contrastar | Review
Compare And Contrast

Comprehension
Mis Lecturas | Self-Selected Reading

* ON LEVEL

Vocabulary
Repasar palabras de vocabulario |
Review Vocabulary Words

Comprehension

Mis Lecturas | Self-Selected Reading
BEYOND LEVEL
Vocabulary

Repasar palabras de vocabulario |
Review Vocabulary Words

Comprehension
Mis Lecturas | Self-Selected Reading

3 As previously shown, grade-level content is present systematic in its presentation.
Students analyze authentic, complex, and grade-appropriate texts from the program.
The differentiated instructional system is continuous throughout each grade
level, as concepts and materials become more challenging. Student portion of the
program has a variety of options that have supports embedded within each option.
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!.\w Mi carpeta \ Colaborar Recursos De la escuela al hogar @ @ Busca Q

Student work option

O

ecturas

- Los volcanes . Al rescate Texto « LECTURA T Li
“ diferenciadas de

Texto expositivo expositive ““ COMPLEMEN...

P — @), Un dfa normal d mes da abr, sucedls algo fuora
W Cone cania e maisi de sarie. Una masa de lava hirviendo[ZTE y

Lee como los volcanes broté de un volcén en Islandia. Una vez en el aire,
cambian la Tierra,

las pequeiias gotas se enfriaron répidamente y se
transformaron en cenizas. Luego, el volcén continué
en erupcién, Pronto, el aire se llené de cenizas

Cerca de ese lugar, un granjero condujo a sus
vacas hacia el amplio granero de la familia. Su
esposa dijo: “Fue un momento terrible. Podia o los
rugidos del volcén, como truenos lejanos. A pesar
de que era de dia, se hize de noche rapidamente.
Luego, empezaron a caer copos del clelo, pero no
eran copos de nieve blancos. Eran copos negros.
Cuando me tocaban la piel, se sentian como [STE
La erupcién de este volcan tuvo un gran impacto
sobre la poblacién [ y en todo el mundo.
Entonces. gpor qué entré en erupcién?
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E. Strands of Model Performance Indicators

1) Do materials include a range of language functions? Yes No

2) Are the language functions incorporated into a Yes No
communicative goal or activity?

3) Do the language functions support the progression Yes No
of language development?

Justification: Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.

1) Maravillas program include a wide range of language functions that are aligned to

2)

3)

the lessons in each electronic unit/book. Within each lesson there are activities
and extensions that provide students with exposure to language functions such
as: identify, locate, choose, sequence, compare, contrast, infer, distinguish,
highlight, explain, describe, summarize, and create. Additionally language
functions are a focused with target and extension components to support
understanding of those functions.

In Maravillas lessons language functions are incorporated into communicative
goals and activities. As stated above, students practice and develop a range of
language functions in every unit of the program. As students progress through
each reading selection, they analyze genre and apply foundational skills to talk
and write about the concepts at hand. There are features that provide crucial
instruction in phonics, fluency, and spelling and introduces students to a wide
range of academic and high-frequency words. Students practice language skills
in communicative activities, such as the Write About Vocabulary exercises,
throughout the Language Arts features.

The language functions support the progression of language development. Each
unit and weekly lesson in the program begins by introducing the objectives and
target skills. Students then learn to apply new vocabulary and language skills for
a variety of functions, aided by scaffolding. From the initial unit launch and
throughout the lesson activities, students gain strength in applying foundational
skills to language functions, systematically helping them to advance through the
program and from one level of proficiency to the next.
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