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PRIME V2

Introduction to PRIME

WIDA developed PRIME as a tool to assist publishers and educators in analyzing their materials for the
presence of key components of the WIDA Standards Framework. PRIME stands for Protocol for Review
of Instructional Materials for ELLs.

The PRIME correlation process identifies how the components of the 2012 Amplification of the English
Language Development Standards, Kindergarten through Grade 12, and the Spanish Language
Development (SLD) Standards, Kindergarten through Grade 12 are represented in instructional materials.
These materials may include core and supplemental texts, websites and software (e.g., apps, computer
programs), and other ancillary materials. PRIME is not an evaluative tool that judges the effectiveness of
published materials.

Those who complete WIDA PRIME Correlator Trainings receive PRIME Correlator Certification. This
may be renewed annually. Contact WCEPS for pricing details at store@wceps.org or 877-272-5593.

New in This Edition

PRIME has been expanded to include
o Correlation to the WIDA Standards Framework
o Connections to English and Spanish Language Development Standards
e Relevance for both U.S. domestic and international audiences

Primary Purposes

o To assist educators in making informed decisions about selecting instructional materials for
language education programs

¢ To inform publishers and correlators on the various components of the WIDA Standards
Framework and of their applicability to the development of instructional materials

Primary Audience

o Publishers and correlators responsible for ensuring their instructional materials address language
development as defined by the WIDA English and Spanish Language Development Standards

o District administrators, instructional coaches, and teacher educators responsible for selecting
instructional materials inclusive of or targeted to language learners

At WIDA, we have a unique perspective on how to conceptualize and use language development
standards. We welcome the opportunity to work with both publishers and educators. We hope that in
using this inventory, publishers and educators will gain a keener insight into the facets involved in the
language development of language learners, both in the U.S. and internationally, as they pertain to
products.
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Overview of the PRIME Process

PRIME has two parts. In Part 1, you complete an inventory of the materials being reviewed, including
information about the publisher, the materials’ intended purpose, and the intended audience.

In Part 2, you answer a series of yes/no questions about the presence of the criteria in the materials. You
also provide justification to support your “yes” responses. If additional explanations for “No” answers are
relevant to readers’ understanding of the materials, you may also include that in your justification. Part 2
is divided into four steps which correspond to each of the four elements being inventoried; see the
following table.

PRIME at a Glance

‘ Standards Framework Elements Included in the PRIME Inventory

1. Asset-based Philosophy

A. Representation of Student Assets and Contributions

2. Academic Language

A. Discourse Dimension

B. Sentence Dimension

C. Word/Phrase Dimension

3. Performance Definitions

A. Representations of Levels of Language Proficiency

B. Representations of Language Domains

4. Strands of Model Performance Indicators and the Standards Matrices

A. Connection to State Content Standards and WIDA Language Development Standards

B. Cognitive Challenge for All Learners at All Levels of Language Proficiency

C. Supports for Various Levels of Language Proficiency

D. Accessibility to Grade Level Content

E. Strands of Model Performance Indicators
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PRIME Part 1: Provide Information about Materials

Provide information about each title being correlated.

Publication Title(s): Explore Our World
Publisher: National Geographic Learning
Materials/Program to be Reviewed: Explore Our World

Tools of Instruction included in this review: Teacher’s Book, Student Book and Workbook for
Starter level and Levels 1-6

Intended Teacher Audiences: ELL Teachers
Intended Student Audiences: ELL Primary Grade Students
Language domains addressed in material: Listening, Speaking, Reading & Writing

Check which set of standards will be used in this correlation:
[0 WIDA Spanish Language Development Standards
WIDA English Language Proficiency Standards

WIDA Language Development Standards addressed: (e.g. Language of Mathematics). Social &
Instructional Language, Language of Language Arts, Language of Math, Language of Science,
Language of Social Studies

WIDA Language Proficiency Levels included: WIDA’s Language Proficiency Levels are not
explicitly identified in the materials. The materials indicate that there are 7 levels targeted in the
program: PreA-1 — A2+: True Beginner to Elementary/High Beginner

Most Recently Published Edition or Website: Second Edition

In the space below explain the focus or intended use of the materials: Explore Our World, Second
Edition, a seven-level primary series for young learners of English form National Geographic
Learning that uses real world content, stunning photographs and video from National
Geographic, and a variety of interactive digital resources to fully engage and motivate students
as they learn about the word in English. Explore Our World is perfect for the communicative
classroom, with shorter units and a focus on listening, speaking, and pronunciation.
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PRIME Part 2: Correlate Your Materials

1. Asset-Based Philosophy

A. Representation of Student Assets and Contributions

The WIDA Standards Framework is grounded in an asset-based view of students and the
resources and experiences they bring to the classroom, which is the basis for WIDA's
Can Do Philosophy.

1) Are the student assets and contributions considered Yes No
in the materials?

2) Are the student assets and contributions Yes No
systematically considered throughout the materials?

Justification: Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.

1) Student’s assets and contributions are considered in the Explore Our World materials.
The Teacher’s Guides make this connection by stating, “It's important to encourage
Young Learners to connect to their home cultures while in the English-language
classroom. Making connections to the local culture helps Young Learners relate
personally to the content and build a stronger understanding of themselves and their
place in the world.” All of the lessons follow a specific format, beginning with a Warm-Up.
Often, these warm-ups will include questions specifically asking about students’ prior
experiences, likes, dislikes, and traditions. See examples below, from Level 6, Unit 1:
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2) Student’s assets and contributions are systematically considered throughout the Explore
Our World series. The Teacher Books at all levels provide “Teacher Tips,” which point out
issues or other pertinent ideas and considerations the teacher may want to think about during
the lesson. See some representative examples here:
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Teaching Tip

Classroom Management It’s a good idea to get
students to move around during a lesson. When
you can, break up long periods of sitting still
with situations in which students can move. For
instance, when doing a true/false activity, you
might have students stand up to show that they
think the statement is true or stay seated if they
believe it is false.

Additionally, the lessons are all designed to take into account the learning styles of young
learners. The Teacher’s Guide reminds teachers that “Young Learners tend to process
information about the world primarily through their senses. The principal sensory learning
styles are visual, auditory, tactile, and kinesthetic.”

2. Academic Language

WIDA believes that developing language entails much more than learning words. WIDA
organizes academic language into three dimensions: discourse, sentence, and word/phrase
dimensions situated in sociocultural contexts. Instructional material developers are encouraged
to think of how the design of the materials can reflect academic language as multi-dimensional.

A. Discourse Dimension (e.g., amount, structure, density, organization,
cohesion, variety of speech/written text)

1) Do the materials address language features at the Yes No
discourse dimension in a consistent manner for all
identified proficiency levels?

2) Are the language features at the discourse dimension Yes No
addressed systematically throughout the materials?

Justification: Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.

1) The materials in the Explore Our World series address the language features at the
discourse dimension in a consistent manner for all of the identified proficiency levels.
Even for beginning English learners, the Starter level contains chants that students can
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listen to and repeat, with proper support and repetition. An example can be seen here,
taken from the Student Book, page 16:

At the higher levels in the series, there is more discourse presented to the students both
orally and in writing. An example can be found in Unit 1 of Level 4, Feeling Fit. The
students are expected to evaluate and discuss, which are higher-level language functions,
after listening and reading to a passage about taking care of your brain:
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In addition to the Student Workbook and Student Book, there are accompanying audio
CDs and Videos that, according to the description, “Can be used before, during or after
instruction to preview, support and review.”

2) The language features at the discourse dimension are addressed systematically
throughout the Explore Our World series. The four language domains of Listening,
Speaking, Reading and Writing are addressed at each level, although at the starter level,
the focus is mainly on listening and speaking. Throughout the Units, there are many and
varied opportunities for students to engage with the language through each of these
domains. Some examples:

Explore Our World 4, Student Book, Page 24 (L, R, & S)
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Explore Our World 6, Student Book, Page 75 (L, R, &W)

B. Sentence Dimension (e.g., types, variety of grammatical structures,
formulaic and idiomatic expressions; conventions)

1) Do the materials address language features at the Yes No
sentence dimension for all of the identified
proficiency levels?

2) Are the language features at the sentence dimension Yes No
appropriate for the identified proficiency levels?

3) Are the language features at the sentence dimension Yes No
addressed systematically throughout the materials?

Justification: Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.
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1) The materials address language features at the sentence dimension for all identified
proficiency levels. The Starter level, designed for the beginning English learner, focuses on
pronunciation, letter sounds and vocabulary, but nevertheless incorporates grammar and
sentence structures through repetition. And, as stated on page 22 of the Starter Teacher
Book, “Language activities in the Student’s Books and Workbooks, then, show target
language in meaningful sentences that students can use as models for language production.
Even students at the Starter level are given the opportunity to engage in dialogues using
high-frequency grammatical structures along with recycled vocabulary.”

The units all have Grammar lessons that allow students to practice sentence structures using
“real-world” language with their peers. An example can be found in Unit 4, page 22
(Workbook) where the students are using the simple past to talk about their weekend:

2) The language features at the sentence dimension are appropriate for the identified
proficiency levels. This new edition of Explore Our World features updated grammar
lessons with expanded charts and more practice for all levels. At the Starter level,
students begin by learning the sounds of English through chants, repetition, movement
and teacher modeling. They begin, in Unit 0, with simple greetings and basic classroom
commands as shown here (p.7, Student Book):
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As the Levels increase, the sentence level language features become more complex,
which is appropriate for this primary age group. For example, in Level 4, Unit 4, there is a
lesson that focuses on the use of comparatives with -er in the context of family. Page 40

has the students completing the sentences by selecting verbs from a word bank, and
adding -er to make it a comparative:
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3) Language features at the sentence dimension are addressed systematically
throughout the materials. As mentioned above, each Unit of each level contains
grammar lessons that include real-world examples such as the one below from
Explore Our World Level 6, Unit 8:
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Additionally, the Starter Level Teacher Book (pgs. 21-22) explicitly states: “Because
their analytical skills are not yet fully developed, younger learners gain little from
analyzing forms and memorizing rules the way many adults do. They benefit more by
seeing many repetitions of a target grammar point in different meaningful contexts,
and by using grammar as unanalyzed ‘chunks’ that help them communicate.
Language activities in the Student’s Books and Workbooks, then, show target
language in meaningful sentences that students can use as models for language
production.”

C. Word/Phrase Dimension (multiple meanings of words, general, specific, and
technical language?)
1) Do the materials address language features at the Yes No
word/phrase dimension in a consistent manner for
all identified proficiency levels?

2) Are words, expressions, and phrases represented in Yes No
context?
3) Is the general, specific, and technical language Yes No

appropriate for the targeted proficiency levels?
4) Is the general, specific, and technical? language Yes No
systematically presented throughout the materials?

Justification: Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.

1) The Our World materials address language features at the word/phrase dimension in

2General language refers to words or expressions not typically associated with a specific content areas (e.g.,
describe a book).

Specific language refers to words or expressions used across multiple academic content areas in school (chart,
total, individual).

Technical language refers to the most precise words or expressions associated with topics within academic content
areas in school and is reflective of age and developmental milestones.
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a consistent manner for all identified proficiency levels. Every Teacher Book for all
Levels contains a Scope and Sequence section which has at least one row that shows
the targeted vocabulary for each Unit. An example, from page 2 of the Explore Our
World Level 5 Teacher Book, can be seen here:

Each Unit begins with a vocabulary lesson, using multiple language domains and visuals for
support. See an example here from Level 4, Unit 1:
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2) Words, phrases and expressions are represented in context in the Our World series.
The vocabulary taught for each unit is connected to a Theme and the words are used
frequently in a variety of activities throughout the unit in order to reinforce and make
meaning. In the Teacher Book, at the beginning of the unit, there is a list of the target
vocabulary words, a narrative where the target words are incorporated for the students to
hear, read and sometimes speak, and vocabulary teaching strategies. See an example of
all three from Level 6, Unit 4 here:
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BE THE EXPERT
Vocabulary Strategy

Prefix re- The vocabulary words recycle, renew,
and reuse begin with the prefix re-. One meaning
of re- is “again.” Adding re- to a verb means

that the action is done again, or repeated. For
example, something that is reused can be used
again. (Note: The re- in reduce is not a prefix, but
part of the root word.)

3) The general, specific, and technical language is appropriate for the targeted proficiency
levels. At the earlier levels (Starter, 1 & 2.), the vocabulary introduced is more general,
laying a foundation for the higher levels later on. An example of the general vocabulary
used is in the Student Book for Level 1, Unit 1, titled My Classroom:

18| Page



The language becomes more specific and technical as the student’s progress through the
levels. A science lesson in Level 5 demonstrates this with a reading passage filled with
specific and technical vocabulary like thunder, lightning, electricity, hurricane, flood, and
evacuate:
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4) The general, specific and technical language is systematically presented throughout the
materials. As mentioned above, each unit contains a Scope and Sequence chart in the
Lesson planner that outlines the vocabulary to be presented in the unit. Additionally, there
is a section throughout the Lesson Planners called “Be the Expert,” which is a sidebar for
the teacher that provides extra assistance like “Teaching Tip,” “Grammar in Depth,” and
other strategies or extensions of learning. Another category sometimes found in this
section focuses on vocabulary, as this example from page 201 of the Level 6 Lesson
Planner illustrates:

BE THE EXPERT

Vocabulary Strategy

Using a Dictionary Dictionaries typically offer
the commonly known meanings of a word. To
know which meaning is wanted, first focus on
context. Study how the word is used in context.
For example, in this lesson, land has multiple
meanings. It may mean “the ground,” or “to
touch down on a surface.” Other words in this
lesson may function as either a verb or a noun,
for example, crash and flip.

20| Page



3. Performance Definitions

The WIDA Performance Definitions define the WIDA levels of language proficiency in
terms of the three dimensions of academic language described above (discourse,
sentence, word/phrase) and across six levels of language development.

A. Representation of Levels of Language Proficiency

1) Do the materials differentiate between the language Yes No
proficiency levels?

2) Is differentiation of language proficiency Yes No
developmentally and linguistically appropriate for
the designated language levels?

3) Is differentiation of language systematically Yes No
addressed throughout the materials?

Justification: Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.

1) While the Explore Our World materials do not explicitly mention the WIDA Proficiency
Levels, the program is comprised of seven levels, Starter through Level 6, that cover Pre-

A1 — A2+. See the charts that show this:

The academic language demands increase with each level, so that by level six, students
are performing language functions such as identifying cause and effect, describing, and
retelling. In contrast, at the lower levels of the series, students are performing tasks such
as naming, counting and using the simple present tense. In the Explore Our World
Teacher Book, teachers have many different activities to choose from, including extension
activity suggestions to supplement the Student’s Book. An example of an extension
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activity is below, taken from page 76 of the Lesson Planner for Level 2:

2) Differentiation of language proficiency is developmentally and linguistically appropriate for
the designated language levels. The Explore Our World series is designed for young
learners which the variety of activities, scaffolds, extensions, and supports reflect. The
vocabulary and grammar structures presented in each lesson is repeated and reinforced
in a variety of ways throughout the entire lesson. The series recognizes that younger
learners are most likely going to process information mainly through their senses, so they
focus on the four main learning styles for sensory learners: Visual, Auditory, Tactile and
Kinesthetic. These styles lend themselves well to a variety of hands on, physical, musical,
and artistic activities, which Explore Our World provides in each Unit. Level 3, Unit 6 is
about the senses and begins with an introduction using all four learning styles:
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3) Differentiation of language is systematically addressed throughout the materials. As
mentioned above, each Level of the Teacher Book has an Extension section and each
Unit has an extension activity for those students who are ready for it as seen here in Level
5, Unit 3:
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B. Representation of Language Domains
WIDA defines language through expressive (speaking and writing) and receptive
(reading and listening) domains situated in various sociocultural contexts.

1) Are the language domains (listening, speaking, Yes No
reading, and writing) targeted in the materials?

2) Are the targeted language domains presented within Yes No
the context of language proficiency levels?

3) Are the targeted language domains systematically Yes No
integrated throughout the materials?

Justification: Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.

1) All four language domains are targeted in the materials. The Teacher Workbooks at
every level (Starter-6) contains a section at the beginning entitled “The Four Skills:
Listening, Speaking, Reading, and Writing.” It goes on to describe each domain in
some detail and how it is used throughout the series. An example from Writing can be
seen here:

2) The targeted language domains are presented within the context of language proficiency
levels. All four language domains are presented in each unit of each level of the Explore
Our World series. The series uses real world content to teach English. In describing this
philosophy, the program states that teaching real world content includes “the use of a
variety of learner-appropriate tasks, both receptive and productive.” This is evident in all
levels of Explore Our World.

3) The targeted language domains are systematically integrated throughout the materials. As
mentioned above, each language domain is present in every unit of every level of Explore
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Our World. An example can be found on pages 6 and 7 of the Explore Our World Starter
Work Book, where the lesson is about “My School.” In these activities, they are instructed
to Listen, Read, and Speak about basic classroom objects and then match and write

numbers:
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4. The Strands of Model Performance Indicators and
the Standards Matrices

The Strands of Model Performance Indicators (MPIs) provide sample representations of
how language is processed or produced within particular disciplines and learning
contexts. WIDA has five language development standards representing language in the
following areas: Social and Instructional Language, The Language of Language Arts, The
Language of Mathematics, The Language of Science, The Language of Social Studies as
well as complementary strands including The Language of Music and Performing Arts,
The Language of Humanities, The Language of Visual Arts.

The Standards Matrices are organized by standard, grade level, and domain (Listening,
Speaking, Reading, and Writing). The standards matrices make an explicit connection to
state academic content standards and include an example for language use. Each MPI
includes a uniform cognitive function (adopted from Bloom's taxonomy) which
represents how educators can maintain the cognitive demand of an activity while
differentiating for language. Each MPI provides examples of what students can
reasonably be expected to do with language using various supports.

A. Connection to State Content Standards and WIDA Language Development
Standards

1) Do the materials connect the language development Yes No
standards to the state academic content standards?

2) Are the academic content standards systematically Yes No
represented throughout the materials?

3) Are social and instructional language and one or Yes No
more of the remaining WIDA Standards present in
the materials?

Justification: Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.

1) While the Explore Our World series does cover all the major content areas, it does not
state that the materials connect the language development standards to any particular
state academic content standards.

2) Academic content standards are systematically represented throughout the materials. In
the Lesson Planners for each level, content objectives are listed at the beginning of every
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unit. An example of a Social Studies unit can be seen here, from page 140 of Level 6:

The content is then presented in a systematic way throughout the unit. There are six
components that accompany each lesson. They are: Warm-up, Present, Practice, Apply,
Extend, and Wrap-Up. A description can be found at the beginning of each Levels Lesson
Planner, along with an optional Three-Step Routine strategy:
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3) Social and instructional language and one or more of the remaining WIDA Standards are
present throughout the materials. It is most prevalent in the lower levels (Starter, 1, 2 & 3),
but is present in all the remaining levels as well. An example can be found in Unit 8 of
Level 6, called “Cool Vacations!”:
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The other WIDA Standards, the Language of Language Arts, Math, Science, and Social
Studies are also represented throughout the Levels of Our World. On occasion, a few
standards are combined in each unit, as this example from the Starter level, Unit 7 shows,

encompassing the Language of Language Arts, the Language of Math and Social and
Instructional language:
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B. Cognitive Challenge for All Learners at All Levels of Language Proficiency

1) Do materials present an opportunity for language Yes No
learners to engage in various cognitive functions
(higher order thinking skills from Bloom's
taxonomy) regardless of their language level?

2) Are opportunities for engaging in higher order Yes No
thinking systematically addressed in the materials?

Justification: Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.

1) The materials present an opportunity for language learners to engage in various
cognitive functions, regardless of language level. In the introduction to each level of
the Lesson Planner, there is a section dedicated to critical thinking skills which
explains that all students will have an opportunity to engage in thinking beyond just a
surface level. Some of the skills students may be challenged with include:
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Examples of these skills are evident throughout the Explore Our World materials. At the lower
levels, students are engaging with the materials in a way that will make meaning for them and
help them build towards the higher level cognitive functions. For example, in the Level 2 Work
Book, students will listen to and read about baby animals then will list their favorites:
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At the higher levels, students will use skills such as analyzing to read about a topic and
determine cause and effect. Atlevel 6, in Unit 7, students will be reading and learning about
recipes and cooking and using the simple past and modals to talk about cause and effect:

33| Page



2) Opportunities for engaging in higher order thinking are presented systematically
throughout the materials. Each Unit within a level contains an overall summary of the
Theme, the Content and Language Objectives, Vocabulary and Grammar presented, as
well as a Pacing guide, a Writing objective and a project. An example can be seen here,
from Level 2:
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Then, within each component of the Unit, there are further breakdowns of objectives,
strategies, vocabulary and other resources. In this example, also from Level 2, the

students will be identifying using words that name animals through a variety of activities,
repetition, and practice:
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C. Supports for Various Levels of Language Proficiency

1) Do the materials provide scaffolding supports for Yes No
students to advance within a proficiency level?

2) Do the materials provide scaffolding supports for Yes No
students to progress from one proficiency level to
the next?

3) Are scaffolding supports presented systematically Yes No

throughout the materials?

Justification: Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.

1) The materials provide scaffolding supports for student to advance within a proficiency
level. As mentioned earlier, each Unit of the Stater Level and Levels 1-6 contains
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multiple activities related to a particular theme. Each Unit contains more or less the
following features/components: A Unit Opener, Vocabulary Introduction, A song, A
Grammar Lesson, Additional thematic vocabulary and grammar, Content Reading,
Writing and Values, and Project Work. Supporting these areas are photographs,
posters, Audio CDs, readers, videos, workbooks, and picture cards. There are also
extension activities built into each lesson which allows the students to practice more
with the new language they were presented and build on it using real world
communication skills. In a unit entitled Get Well Soon!, in Level 4, the students learn
vocabulary used when talking about illness and injuries and how to treat them.
Through a variety of activities, the students learn new vocabulary, and how to ask and
answer questions about injury and iliness. The extension activity, shown below, gives
students an opportunity to write a new verse for a song they heard in the lesson called
Get Well Soon. Using a provided sentence frame, the students can write a new verse
using the phrase “you should.” Then the teacher has the option of having the students
act out various parts of the song as well as pointing to parts of the body they hear
mentioned in the song:

2) The materials provide scaffolding supports for students to progress from one proficiency
level to the next one. One of the narratives in the Starter Level Teacher Book states, on
page 15, that “Students learn effectively when they’re challenged just one step beyond
their current stage of cognitive and language development. They most often need support
form a knowledgeable person at this time to successfully understand and incorporate new
information.” Additionally, the lessons usually begin with a Warm Up, where the teacher
activates the students’ prior knowledge and reminds them of what they’ve already
learned, as seen in this example from Unit 1, Level 5:
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3) Scaffolding supports are presented systematically throughout the materials. At the
beginning of each Teacher Book for all levels, the importance of supports and scaffolding
are explicitly stated:

Students at all levels are provided multiple opportunities through a range of activities to
engage with the material they are learning. For example, in Explore Our World Level 1,
Unit 8, the students are learning about food and drinks. They start with a warm-up and
presentation of general food vocabulary:
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They then listen to an audio track which incorporates the same vocabulary:
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They also work on grammar and reinforce vocabulary through a game:
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Another fun activity is a reading and listening activity where they talk about food sculptures:

The lessons in the Explore Our World series progress in a similar fashion throughout.
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D. Accessibility to Grade Level Content

1) Is linguistically and developmentally appropriate Yes No
grade-level content present in the materials?

2) Is grade-level content accessible for the targeted Yes No
levels of language proficiency?

3) Is the grade-level content systematically presented Yes No
throughout the materials?

Justification: Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.

1)

2)

Grade-level content that is linguistically and developmentally appropriate is present in the
materials. The Explore Our World series is designed for younger learners, early
elementary age, and the materials reflect that. In the introductory pages of the Teacher
Books, there is a section called “Teaching with Explore Our World.” It explains the
philosophy of the program in part by saying: “Learning about the world through theme-
based units is an approach that benefits Young Learners because a variety of topics
provides a meaningful basis for exploration as well as a rich variety of language-learning
tasks. Addressing the needs of the whole child in the language class includes paying
attention to learning styles, learning strategies, critical thinking skills, 21%"-century skills,
and universal cultural values.”

The grade-level content is accessible for the targeted levels of language proficiency. In
the Starter and early levels of the program, the content is what one would expect to find,
like the example of “My School” seen here:
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Towards the middle and end of the series, at the higher levels, the content is still accessible
for the targeted proficiency levels. For example, at Level 5, Unit 3 is about how volcanoes
form and how they erupt. Through some of the content teaches more technical, scientific
language, it is appropriate for the grade level and provides a lot of support for learning the
content. In this example, the students listen to the text being read while they read along.
There is a large, labeled graphic of a volcano with the key vocabulary words for the lesson
and multiple opportunities to practice speaking and understanding the words.
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3) Grade-level content is systematically presented throughout the materials. Each lesson in
every Unit of every Level revolves around a content area theme. The Scope and
Sequence chart at the beginning of each Teacher Book outlines each unit, the theme,
goals, vocabulary and grammar. An example from page 2 of the Explore Our World 4
Teacher Book illustrates this:
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E. Strands of Model Performance Indicators
1) Do materials include a range of language functions? Yes No

2) Are the language functions incorporated into a Yes No
communicative goal or activity?

3) Do the language functions support the progression Yes No
of language development?
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Justification: Provide examples from materials as evidence to support each “yes”
response for this section. Provide descriptions, not just page numbers.

1) The materials in the Explore Our World series contain a wide range of language
functions. In each Unit, there are many different points in the Teacher Book that
outline specific objectives for the given activity. For the following Unit in the Teacher
Book, Level 2, the students will identify, describe, and tell:

In the higher levels, there are naturally higher-level language functions, as seen here for a
writing task in Level 6, Unit 3, where the students will be, among other things, discussing and
making predictions:
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2) The language functions are incorporated into a communicative goal or activity throughout
the Explore Our World series. In the Scope and Sequence charts at the beginning of each
of the Lesson Planners, there is a column for Goals and within that the target language
functions are listed.
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In this example, from Level 5, some of the language functions expected are discuss,
describe, and make predictions. Students do these through a variety of activities in the
Units. An example of an activity where the student will make predictions can be seen
below, in an activity involving the reading of a folktale:
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3) The language functions support the progression of language development in the Explore
Our World series. The simpler language functions, like identify, name, and match, provide
a foundation of language skills for the later levels, when the students will need to compare
and contrast, predict, and explain. This is summed up well in the beginning of each
Teacher Book when Critical Thinking Skills are discussed. It states: “Critical thinking is a
higher order of thought that involves analyzing, evaluating, and synthesizing information.
In many Young Learner classrooms, teachers’ questions may be limited to basic
comprehension questions (What is the story about? Is it a happy or sad story?) and to
display questions (How many planets are there in our solar system? Is the moon hot or
cold?). Students ask questions that activate skills such as the following: Classifying,
Comparing, Contrasting, Making Inferences, Predicting, Problem Solving, Ranking,
Sequencing, Using Graphic Features, and Visualizing.”
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